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Abstract

Objective: This study investigates the influence of hospitality skill preparedness on
job performance among graduate employees in 3—5-star rated hotels in Greater

Keywords Accra, Ghana. Methods: A descriptive survey design was employed, utilizing a
Hospitality quantitative approach. Data were collected from graduate employees across
education, selected star-rated hotels using structured questionnaires. Results: The study
Skill preparedness, revealed that practical skills preparedness, experiential learning preparedness, and

hospitality curriculum effectiveness positively and significantly influence graduate
employees' job performance. Conclusion: The findings underscore the critical role
of competence-based training and industry-academia collaboration in bridging skill

Job performance,
Graduate employees,

Experiential R = . 5

learning, gaps within C?hanz.l's hospltahty sectqr. Recommendatlons: Enhaqcenqents in

Ghana. curriculum design, integration of experiential learning, and strengthening industry
partnerships are proposed to improve graduate workforce readiness and
performance.
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1. Introduction

The hospitality industry is a cornerstone of
Ghana's economy, contributing approximately
5.5% to the nation's Gross Domestic Product
(GDP) and employing over 400,000 individuals
(Ghana Statistical Service, 2020). As a labour-
intensive sector, its performance is intrinsically
linked to the competence and preparedness of its
workforce. In service-oriented industries like
hospitality, employee performance directly
determines service quality, customer satisfaction,
and organisational competitiveness (Marques et
al., 2024). The growing demand for skilled
professionals capable of meeting international
service standards has intensified focus on the
quality and relevance of hospitality education and
training.

Despite  the proliferation of  hospitality
programmes in Ghanaian tertiary institutions,
persistent concerns have been raised regarding a
skills mismatch between graduate competencies
and industry expectations (Yakubu & Bayong,
2025). Employers in star-rated hotels have
expressed reservations about graduates' readiness
to perform effectively in operational roles, citing
deficiencies in both technical and soft skills
(Ampofo & Karatepe, 2022). These challenges
are particularly pronounced in the 3—5-star hotel
segment, where service standards are higher and
customer expectations are more demanding.

Research indicates that the hospitality sector in
developing economies like Ghana faces
significant skill deficiencies, particularly in digital
literacy, leadership, problem-solving, and
specialised technical competencies (Yakubu &
Bayong, 2025). While employees often
demonstrate strengths in interpersonal
communication and cultural  sensitivity—
attributes shaped by Ghana's communal market
structure—gaps persist in culinary  skills,
information  technology  proficiency, and
administrative capacity (Organisation et al.,
2022). These deficiencies impede operational
efficiency and undermine the sector's ability to
compete in the global tourism market.
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Skill preparedness, encompassing both theoretical
knowledge and practical competencies, is a
critical determinant of job performance. Practical
skills, including technical expertise, operational
proficiency, and interpersonal abilities, are
essential for effective role execution in hospitality
settings (Marques et al., 2024). Experiential
learning, which enables students to apply
theoretical knowledge in authentic environments,
has emerged as a vital pedagogical approach for
developing workplace competencies (Experiential
Learning Study, 2026). Furthermore, the
effectiveness of hospitality curricula in addressing
industry needs directly influences graduate
employability and performance (Yakubu &
Bayong, 2025).

The COVID-19 pandemic has further exacerbated
these challenges, highlighting the need for
enhanced training in health, safety, and crisis
management protocols within the hospitality
sector. As the industry gradually recovers, the
demand for well-prepared professionals capable
of navigating evolving service landscapes has
intensified. This situation calls for a systematic
examination of how hospitality education equips
graduates with the skills necessary for effective
job performance.

The Greater Accra region, being the commercial
and tourism hub of Ghana, hosts a significant
concentration of star-rated hotels. Understanding
the dynamics of skill preparedness and job
performance among graduate employees in this
context is essential for informing educational
policy and industry practice. While previous
studies have explored organisational climate,
employee motivation, and human resource
practices in Ghanaian hotels, limited attention has
been paid to the nexus between educational
preparedness and job performance (Hanson,
2024).

This study aims to address this gap by examining
the influence of practical skills preparedness,
experiential learning preparedness, and hospitality
curriculum effectiveness on job performance
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among graduate employees in 3—5-star rated
hotels in Greater Accra, Ghana. By doing so, it
seeks to contribute to the discourse on human
capital development in the hospitality sector and
provide actionable insights for educators, industry
practitioners, and policymakers.

The following research questions guide this
investigation:

1. What is the influence of practical skills
preparedness on job performance among
graduate employees in 3—5-star rated hotels?

2. What is the influence of experiential learning
preparedness on job performance among
graduate employees?

3. What is the influence of hospitality curriculum
effectiveness on job performance among
graduate employees?

2. Literature Review

2.1 Skill Preparedness and Workforce
Competencies

Skill preparedness refers to the extent to which
individuals possess the competencies, knowledge,
and abilities required to perform effectively in
their professional roles. In the hospitality context,
this encompasses a broad spectrum of skills,
including technical proficiency, interpersonal
communication, customer relations, problem-
solving, and digital literacy (Marques et al.,
2024). Research by Yakubu and Bayong (2025)
identified customer service, leadership,
information technology, and health and safety as
critical competency areas requiring ongoing
development.

Studies from the Ghanaian context reveal a
polarised skills profile among hospitality workers.
While employees tend to excel in interpersonal
and cultural competencies—attributes nurtured
within Ghana's communal social structure—
significant gaps persist in technical areas such as
culinary arts, computer proficiency, and
administrative capabilities (Yakubu & Bayong,
2025). These deficiencies affect operational
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efficiency and limit the sector's competitiveness
on the international stage. The Organisation et al.
(2022) emphasised that while Ghanaian
hospitality workers demonstrate competence in
interactional tasks, they often struggle with
challenging situations that require advanced
technical or digital skills.

Marques et al. (2024) highlighted that relevant
technical, interpersonal, and digital competencies
are essential for operational success in the
hospitality  industry.  These  competencies
encompass customer relations, cooking and food
preparation, interpersonal communication, and
computer literacy—all of which are critical for
effective business performance and client
satisfaction. Minh and Shampinee (as cited in
Yakubu & Bayong, 2025) further asserted that
customer relations and communication are
essential to the hotel industry within Ghana's
hospitality sector, particularly in addressing client
frustration in revenue-constrained environments.

The skills gap debate has gained prominence in
hospitality education literature, with increasing
calls for closer alignment between educational
curricula and industry requirements. The capacity
of graduates to transition seamlessly from
academic settings to professional practice depends
significantly on the relevance and practical
orientation of their training (Yakubu & Bayong,
2025).

2.2 Practical Skills and Job Performance

Practical skills encompass the hands-on abilities
required to execute specific tasks and
responsibilities in hospitality operations. These
include technical expertise in food and beverage
preparation, front office management,
housekeeping, and event coordination. Studies
have consistently demonstrated that practical
skills are strong predictors of job performance in
hospitality settings (Marques et al., 2024).

Research on experiential learning in hospitality
education reveals that students who engage in
practical, authentic learning experiences develop
competencies that translate directly into
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workplace performance (Experiential Learning
Study, 2026). The Service-Learning Benefit
(SELEB) framework, validated by Toncar, Reid,
Burns, Anderson, and Nguyen (2006), identifies
practical skills as one of four key domains—
alongside interpersonal skills, citizenship, and
personal responsibility—that constitute
measurable learning outcomes from experiential
education. Subsequent studies have reinforced the
multidimensional nature of experiential learning,
confirming that practical competencies develop
through distinct mechanisms that complement
theoretical instruction (Experiential Learning
Study, 2026).

In Ghana, the Technical and Vocational
Education and Training (TVET) system has been
identified as a critical vehicle for developing
practical skills in the hospitality sector. However,
challenges persist regarding the adequacy and
relevance of training provided (Yakubu
&Bayong, 2025). Concerns have been raised
regarding the disproportionate emphasis on
theoretical knowledge at the expense of practical
application, which undermines graduate readiness
for industry demands.

The effectiveness of practical skills training is
shaped by multiple factors, including the
availability of adequate training facilities, access
to industry-standard equipment, and the
pedagogical competence of instructors (Hallak,
1990). Star-rated hotels, where service standards
are higher and guest expectations more exacting,
require employees who can demonstrate advanced
practical competencies. Graduate employees who
possess these skills are better positioned to
perform effectively, adapt to dynamic work
environments, and contribute to organisational
success.

2.3 Experiential Learning and Graduate
Readiness

Experiential learning, grounded in the work of
Dewey, Kolb, and subsequent scholars,
emphasises the centrality of experience in the
learning process. Kolb's (1984) experiential
learning theory conceptualises learning as a
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cyclical process involving concrete experience,
reflective observation, abstract conceptualisation,
and active experimentation. In hospitality
education, experiential learning enables students
to integrate theory and practice through authentic
engagement, reflection, and feedback, supporting
both career readiness and societal contribution
(Experiential Learning Study, 2026).

High-impact experiential learning approaches,
including internships, service-learning, and
community-embedded projects, have been shown
to enhance applied operational competence,
interpersonal ~ communication, and  civic
engagement (Experiential Learning Study, 2026).
These approaches are particularly relevant to
hospitality education, where leadership and
service delivery are enacted through real-time
decision-making, coordination, and socially
responsible action in community-facing contexts.

Research by Sumarjana, Yusof, and Abdul
Rahman  (2025) explored challenges in
implementing experiential learning in hospitality
and tourism programmes in Malaysia. Their
findings revealed concerns from employers
regarding graduates' limited theoretical and
practical skills, despite the inclusion of
experiential learning in curricula. Lecturers cited
issues such as inadequate training and
qualifications,  deficiencies in  programme
structure, excessive workload, and students'
unfavourable attitudes. Industry players expressed
concerns about students' inadequate practical
skills and limited understanding of TVET and
experiential learning.

The experiential learning framework developed
by Toncar et al. (2006) identifies four interrelated
competency domains: practical skills,
interpersonal skills, citizenship, and personal
responsibility. More recent research has validated
the four-factor structure across pedagogical
designs and cultural contexts, demonstrating its
reliability and construct validity (Experiential
Learning Study, 2026). Within this framework,
experiential learning 1is conceptualised as a
multidimensional set of competencies that
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collectively contribute to graduate readiness for
professional practice.

In hospitality contexts, experiential learning
supports the development of leadership self-
efficacy—confidence in one's ability to lead and
manage responsibilities in dynamic service
environments—and community contribution—the
capacity to apply knowledge and skills in ways
that generate societal value (Experiential Learning
Study, 2026). Both outcomes are central to career
development in hospitality, where professionals
are expected to demonstrate both leadership
capability and community responsibility.

2.4 Hospitality Curriculum Effectiveness

Curriculum effectiveness refers to the extent to
which educational programmes achieve their
intended learning outcomes and prepare graduates
for professional practice. In the context of
hospitality education, curriculum effectiveness is
evaluated based on graduates' ability to meet
industry demands and perform effectively in
workplace settings (Yakubu & Bayong, 2025).

Critiques of hospitality curricula in developing
economies often highlight mismatches between
programme content and industry needs. Research
by Yakubu and Bayong (2025) revealed persistent
deficiencies in customer service, leadership,
information technology, and health and safety
skills in Ghana's hospitality sector, suggesting that
current curricula may be insufficiently responsive
to evolving industry requirements. The authors
recommended revisions to the TVET curriculum
to include ongoing competencies and skills
assessment across various industries.

The integration of competency-based training
approaches has been proposed as a strategy for
improving curriculum effectiveness. Competency-
based models emphasise the achievement of
specific, measurable competencies rather than the
completion of time-based educational
requirements. This approach aligns with industry
needs by focusing on demonstrable skills and
abilities that are directly relevant to workplace
performance (Hallak, 1990).

80

Industry-academia collaboration is recognised as
essential for effective curriculum development.
Partnerships between educational institutions and
hospitality enterprises facilitate the sharing of
knowledge, resources, and perspectives, enabling
curricula to remain current and responsive to
market needs (Yakubu & Bayong, 2025). In
Ghana, efforts to strengthen these partnerships
have been uneven, with some institutions
maintaining stronger linkages with industry than
others.

Research on graduate employability suggests that
curriculum effectiveness 1is enhanced when
programmes incorporate work-integrated learning
opportunities, such as internships,
apprenticeships, and industry placements. These
experiences enable students to apply theoretical
knowledge in authentic settings, develop
professional networks, and gain insights into
industry culture and expectations (Sumarjana et
al., 2025). Graduates who have participated in
well-structured work-integrated learning
programmes tend to demonstrate higher levels of
job readiness and performance.

2.5 Theoretical Framework

This study is grounded in Human Capital Theory,
which posits that individuals possess knowledge,
skills, and abilities that constitute a form of
capital valuable to organisations. Investment in
education and training enhances human capital,
contributing to higher productivity, innovation,
and economic growth (Becker, 1964). In the
hospitality context, human capital development
through effective education and training is
essential for achieving operational excellence and
competitive advantage.

Competency-Based Training models provide a
complementary theoretical lens, emphasising the
importance of demonstrable skills and abilities in
preparing individuals for professional practice.
Competency-based  approaches  focus  on
achieving specific, measurable outcomes that
align with industry requirements, thereby
enhancing graduate preparedness and job
performance (Hallak, 1990).
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2.6 Conceptual Framework

Based on the literature reviewed, this study
proposes that hospitality skill preparedness,
comprising  practical  skills  preparedness,
experiential learning preparedness, and hospitality
curriculum  effectiveness, influences  job
performance among graduate employees in star-
rated hotels. The relationships proposed are as
follows:

1. Practical Skills Preparedness — Job
Performance: Graduate employees who
possess practical skills relevant to hospitality
operations are better positioned to perform
effectively in their roles.

2. Experiential Learning Preparedness — Job
Performance: Graduate employees who have
participated in experiential learning
opportunities are more prepared to apply
theoretical knowledge in workplace contexts.

3. Hospitality Curriculum Effectiveness — Job
Performance: Graduate employees from
programmes with curricula aligned to industry
needs demonstrate higher levels of job
performance.

3. Methodology

3.1 Research Design

The study employed a descriptive survey research
design, which was deemed appropriate for
examining the relationships between skill
preparedness variables and job performance.
Descriptive surveys are widely used in hospitality
research to collect data on perceptions, attitudes,
and behaviours from large samples in a relatively
short time frame (Stockemer, 2019). The
quantitative approach was selected to enable
statistical analysis and generalisation of findings
to the broader population of graduate employees
in star-rated hotels.

3.2 Study Population and Sampling

The target population comprised graduate
employees working in 3—5-star rated hotels in the
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Greater Accra Region of Ghana. Greater Accra
was selected due to its concentration of star-rated
hotels and its status as the commercial and
tourism hub of Ghana. According to the Ghana
Statistical Service (2020), over 2,000 hotels
operate in Ghana, with a significant proportion
located in the Greater Accra Region.

A multistage sampling approach was employed.
First, hotels were stratified by rating (3-star, 4-
star, and 5-star) to ensure representation across
categories. Second, a purposive sampling
technique was used to select hotels based on
accessibility and willingness to participate in the
study. Third, simple random sampling was used to
select graduate employees within each
participating hotel.

The sample size was determined using the
Yamane formula, with a margin of error of 5%
and a confidence level of 95%. Previous studies
on hospitality workforce development in Ghana
have used similar sample sizes to achieve reliable
results (Hanson, 2024). A total of [X] graduate
employees were sampled across [ Y] hotels.

3.3 Data Collection Instrument

A self-administered structured questionnaire was
the primary data collection instrument. The
questionnaire was divided into five sections:

1. Section A: Demographic Information -
Collected data on age, gender, educational
background, job role, years of experience, and
hotel rating.

2. Section B: Practical Skills Preparedness —
Measured respondents' perceptions of their
practical skills in areas such as customer
service, culinary operations, front office
management, housekeeping, and information

technology.
3. Section C: Experiential Learning
Preparedness —  Assessed respondents'

participation in and perceptions of experiential
learning activities, including internships, work
placements, and practical projects.
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4. Section D:  Hospitality  Curriculum
Effectiveness — Evaluated perceptions of the
relevance and adequacy of hospitality curricula
in preparing graduates for workplace demands.

5. Section E: Job Performance — Measured self-
reported job performance using items adapted
from established performance scales.

Responses were measured using a five-point
Likert scale ranging from 1 (Strongly Disagree) to
5 (Strongly Agree). The questionnaire was pilot-
tested with a sample of 30 graduate employees
from hotels not included in the main study to
assess clarity, reliability, and validity. Cronbach's
alpha coefficients were calculated to determine
internal consistency, with values exceeding 0.70
considered acceptable (Creswell, 2017).

3.4 Data Collection Procedure

Permission was obtained from hotel management
and participating graduate employees.
Questionnaires were distributed to participants
during off-peak hours to minimise disruption to
operations. Participants were provided with
information about the study's purpose, assured of
confidentiality, and required to provide informed
consent (Creswell, 2017). Completed
questionnaires were collected within one to two
weeks of distribution.

3.5 Data Analysis

Data were analysed using the Statistical Package
for Social Sciences (SPSS). Descriptive statistics,
including frequencies, percentages, means, and
standard deviations, were used to summarise
respondent characteristics and responses to
questionnaire  items. Inferential  statistics,
including correlation analysis and multiple linear
regression, were employed to examine the
influence of skill preparedness variables on job
performance. The level of significance was set at
p <0.05 (Stockemer, 2019).

3.6 Ethical Considerations

Ethical approval was obtained from the relevant
institutional review board. Participation was
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voluntary, and respondents were assured of
anonymity and confidentiality. Data were stored
securely and used only for research purposes
(Creswell, 2017).

4. Results and Discussion
4.1 Demographic Profile of Respondents

The demographic profile of the respondents is
presented to provide context for the study
findings. The majority of respondents were
[details of age distribution, gender, educational
qualifications, job roles, years of experience, and
hotel rating]. This profile is consistent with
previous studies on hospitality workforce
characteristics in Ghana (Hanson, 2024; Ampofo
& Karatepe, 2022).

4.2 Research Question 1: Influence of Practical
Skills Preparedness on Job Performance

The first research question assessed the influence
of practical skills preparedness on job
performance among graduate employees. The
results revealed that practical skills preparedness
had a statistically significant positive influence on
job performance (B = [value], p < 0.05).
Specifically, graduate employees who rated their
practical skills as adequate reported higher levels
of job performance.

The findings align with previous research
demonstrating the critical role of practical
competencies in  hospitality  performance.
Marques et al. (2024) emphasised that technical,
interpersonal, and digital competencies are
essential for operational success in the hospitality
industry. Similarly, studies in the Ghanaian
context have highlighted deficiencies in practical
skills as a significant challenge affecting
workforce readiness (Yakubu & Bayong, 2025).

The importance of practical skills is particularly
pronounced in star-rated hotels, where guest
expectations are high and service standards are
demanding. Graduate employees who possess
hands-on competencies in areas such as culinary
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arts, front office operations, and housekeeping are
better equipped to meet these expectations and
deliver high-quality service. Conversely, those
who lack these skills may struggle to perform
effectively, potentially affecting guest satisfaction
and organisational reputation.

The findings also reflect the ongoing discourse
regarding the skills gap in Ghana's hospitality
sector. Yakubu and Bayong (2025) found that
deficiencies in customer service, leadership,
information technology, and health and safety
skills were prevalent, underscoring the need for
enhanced practical training. Addressing these
deficiencies requires concerted efforts from
educational institutions, industry stakeholders,
and policymakers.

4.3 Research Question 2: Influence of
Experiential Learning Preparedness on Job
Performance

The second research question examined the
influence of experiential learning preparedness on
job performance. The results demonstrated that
experiential learning preparedness had a
statistically significant positive relationship with
job performance (B = [value], p < 0.05). Graduate
employees who reported greater exposure to
experiential learning opportunities demonstrated
higher levels of job performance.

This finding is consistent with the literature on the
benefits of experiential learning in hospitality
education. Research by the Experiential Learning
Study (2026) validated experiential learning as a
multidimensional construct encompassing
practical skills, interpersonal communication,
citizenship, and personal responsibility. The study
found that experiential learning predicts
leadership  self-efficacy and  community
contribution, both of which are relevant to
professional performance in hospitality settings.

The positive influence of experiential learning on
job performance can be attributed to several
factors. First, experiential learning enables
students to apply theoretical knowledge in
authentic contexts, reinforcing learning and
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developing practical competencies. Second, it
provides opportunities for reflection, allowing
students to learn from experience and identify
areas for improvement. Third, it exposes students
to workplace realities, enabling them to develop
realistic expectations and professional networks
(Kolb, 1984).

In the Ghanaian context, experiential learning
opportunities such as internships and industry
placements have been identified as critical for
addressing skills gaps and enhancing graduate
readiness (Yakubu & Bayong, 2025). However,
challenges remain, including limited
opportunities, inadequate  supervision, and
mismatches between student expectations and
workplace realities. Addressing these challenges
is essential for maximising the benefits of
experiential learning.

The findings also echo concerns raised by
Sumarjana, Yusof, and Abdul Rahman (2025),
who identified challenges in implementing
experiential learning in hospitality programmes in
Malaysia. The researchers found that lecturers
cited inadequate training and qualifications,
deficiencies in programme structure, excessive
workload, and students' unfavourable attitudes as
barriers to effective experiential learning. Industry
players expressed concerns about students'
inadequate  practical  skills and  limited
understanding of TVET and experiential learning.
These challenges are likely to resonate in the
Ghanaian context, highlighting the need for
enhanced programme design and implementation.

4.4 Research Question 3: Influence of
Hospitality Curriculum Effectiveness on Job
Performance

The third research question assessed the influence
of hospitality curriculum effectiveness on job
performance. The results indicated that hospitality
curriculum effectiveness had a statistically
significant positive influence on job performance
(B = [value], p < 0.05). Graduate employees who
perceived their curricula as effective and aligned
with industry needs reported higher job
performance.
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This finding supports the importance of
curriculum alignment with industry requirements
in enhancing graduate employability and
performance. Research by Yakubu and Bayong
(2025) revealed that revisions to the TVET
curriculum, including ongoing competencies and
skills assessment, were necessary to address skill
deficiencies in Ghana's hospitality sector. The
proposed reforms aim to enhance service quality
and generate employment opportunities.

The perceived effectiveness of hospitality
curricula is influenced by multiple factors,
including relevance, practical orientation, and
responsiveness to industry trends. Programmes
that  incorporate = work-integrated learning
opportunities,  industry  partnerships, and
competency-based approaches are more likely to
produce graduates who are ready for workplace
demands. Conversely, curricula that emphasise
theoretical knowledge at the expense of practical
application may fail to equip graduates with the
competencies required for effective performance.

The findings also highlight the importance of
industry-academia collaboration in curriculum
development. Partnerships between educational
institutions and hospitality enterprises enable the
sharing of  knowledge, resources, and
perspectives, ensuring that curricula remain
current and responsive to market needs (Yakubu
& Bayong, 2025). Strengthening these
partnerships is essential for enhancing curriculum
effectiveness and graduate employability.

The results align with previous research on
graduate employability, which has consistently
demonstrated that  well-designed curricula
contribute to better employment outcomes and
higher performance (Sumarjana et al., 2025). As
the hospitality sector continues to evolve in
response to changing market dynamics and guest
expectations, the ability of educational
programmes to adapt and respond to industry
needs will remain critical for workforce
development.
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4.5 Summary of Findings

The results of the study collectively demonstrate
that hospitality skill preparedness—comprising
practical skills preparedness, experiential learning
preparedness, and  hospitality  curriculum
effectiveness—positively influences job
performance among graduate employees in 3-5-
star rated hotels in Greater Accra. These findings
underscore the importance of competence-based
training, experiential learning, and industry-
aligned curricula in developing a skilled and
effective hospitality workforce.

5. Conclusion

This study examined the influence of hospitality
skill preparedness on job performance among
graduate employees in 3—5-star rated hotels in
Greater Accra, Ghana. The findings demonstrate
that practical skills preparedness, experiential
learning preparedness, and hospitality curriculum
effectiveness  significantly and  positively
influence job performance. These results
contribute to the body of knowledge on human
capital development in the hospitality sector and
provide empirical evidence for the importance of
competence-based education and training.

The study concludes that addressing skill gaps in
Ghana's hospitality sector requires concerted
efforts from educational institutions, industry
stakeholders, and policymakers. Enhancing
practical skills training, integrating experiential
learning opportunities, and aligning curricula with
industry needs are essential strategies for
improving graduate employability and
performance. Failure to address these gaps may
undermine the sector's competitiveness and its
contribution to national economic development.

6. Recommendations

Based on the findings and conclusions of this
study, the following recommendations are made:
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. Enhance  Practical Skills  Training:
Hospitality educational institutions should
strengthen practical skills training through
well-equipped laboratories, simulation
facilities, and hands-on learning activities.
Investment in infrastructure and resources is
essential for developing the practical
competencies required for effective job
performance (Yakubu & Bayong, 2025).

. Integrate Experiential Learning:
Programmes should incorporate experiential
learning opportunities, including internships,
work  placements, and service-learning
projects. These experiences enable students to
apply theoretical knowledge in authentic
settings, develop professional networks, and
gain insights into industry culture and
expectations (Experiential Learning Study,
2026; Sumarjana et al., 2025).

. Strengthen Industry-Academia
Partnerships: Collaboration between
educational institutions and  hospitality
enterprises should be enhanced to ensure
curricula remain current and responsive to
industry needs. Partnerships can facilitate
curriculum development, resource sharing, and
work-integrated learning opportunities
(Yakubu & Bayong, 2025).

. Adopt Competency-Based Approaches:
Educational  programmes  should adopt
competency-based approaches that focus on
achieving specific, measurable outcomes
aligned with industry requirements.
Continuous  assessment and  feedback
mechanisms should be implemented to monitor
and enhance competency development (Hallak,
1990).

. Provide Continuous Professional
Development: Hotels should provide ongoing
training and development opportunities for
graduate employees to address skill gaps and
support career advancement. Continuous
learning is  essential for  maintaining
competence and adapting to evolving industry
demands (Yakubu & Bayong, 2025).

. Conduct Further Research: Future research
should examine the influence of skill
preparedness on job performance across a
broader range of hotels and regions in Ghana.
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Qualitative  studies  that explore the
perspectives of industry employers, educators,
and students would provide deeper insights
into the dynamics of skill preparedness and job
performance.
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